
.. 
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by 

Samuel L. Blumenfeld 

I was indeed honored to be asked to address the first graduat ing class of 

'Hyde Park Academy, for in many resnects this is sOMething of an historic occasion. 

It is historic bec ause it renresents an important change in the thinking of 

American parents about their children's education, a change as revolutionary for 

American education as W-dS- the Al'lerican Revolution for the cause of political 

freedom. In that struggle, 	 which we celebrate in this our aicentennial year, 

the A merican colonists created not only a sovereign nation independent of Great 

Britain, but a political system based on the consent of the governed. And at 

this graduation, which is the first fruit of an equally il'TOortant struggle, your 

parents are celebrating one year of educational independence -- that is, education 

free of t he dictates of government bureaucrats, federal ju:lges, liberal politicians, 

professional educators, and 	 our new of behavioral engineers. Your Parents,breed 

and many others like them across the no tion, are lffiking it clear to all who l<ill 

listen that the education of one's children is first and foreåost a narentsl 
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resnonsibilit y -- not a government responsibility. Your.narents have learned, 

like so many others in embattled communities across the land, that the government 

is neither a fitting educator nor, for that matter, a fitting narent substitute. 

Like every revolutionary change, it took a long tiMe in coming. In fact, 

the 'Orocess started back in the mid-fifties when oarents began to discover, much 

to their dismay, that Johnny, who's'Oent five hours a day, five days .a week in 

the neighborhood school, couldn't read. I-lhy? Because the professional educators 

had decided to change reading instruction methods throughout America's prirrary 

schools without so much as consulting the parents or even seeing if the new methods 

would work. Concerned citizens then began to organize groups to exert influence 

over an educational establishment wl1ich had already decided that its only 

responsibilit y was to;lard itself. That's when such organizations as the Council 

for Basic Education and the Reading Reform Foundation were founded. They were 

lay organizations which soon discovered how frustrating and futile it was to try 

to change the attitmes of arrogant professional educators whose financial patron 

was the government and who were therefore iml'llme frOM oarental pressure. The 

result is that after twenty years of unceasing parental comnlaint the reading 

situation today is worse than ever and our public schools are in a state of 

academic disintegration. 

While academic disintegration stirred Many parents to abandon public edt:cation, 

it w as but one reason for oarental disillusionment with that hallowed institution. 

In New York, during the sixties, for example, thousands of Jewish parents, as 

millions of Catholic parents had done before them, put their children into 

religious schools in order to nreserve an ancient religious heritage threatened 

with extinction. Elsewhere, Protestant parents began to natronize private cht:rch 
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schools because the putlic schools had came to renresent not so much religious 

imoartiality as simnle atheism. 

However, it took court-ordered forced busing, with all its dangers and 

irrationality, to get oarents to finally act on any large scale to free themselves 

from the government school system. The emotional traumas caused by this judicial 

edict brou@ht narents face to face with an agonizinĈ choice: either they had to 

abdicate entirely parental responsibility and authority for their children's 

education, or they had to reassert them. And reasserting them meant taking on 

the full financial, academic, and administrative burdens of creating nongovernment 

schools "hich their children cocld attend. It is a joy to lbe in a room with 

parents who made that difficult but right choice, who took on their shoulders an 

enormous burden, and who have shown "hat determined, devoted narents can do when 

faced with such incredible oressures and obstacles. And still you must nay for 

the nuhlic schools you ĉave abandoned. 

I am proud that I was able to play a small nart in helning you do the 

imoossible. So much has hannened s'.nce that day in Anril 1970 when I took a 

ccmy of my book, How to S tart Your C\.m Private School and lfuy You Need One, to 

Fran Johnenne at the State House where narents had gathered to nrotcst Judge 

Garrity's forced busing nlan. I knew then that neither demonstrations, nor 

motorcades, nor mothers' marches would make the Judge rescind his order and stop 

the buses from rolling in Sentember. I knew then, and you neonle soon agreed 

with me, that the only sane, legal, and responsible Ċlay out of the busin@ ni@htll\3.re 

was to abarxlon the ISOverru:l€nt schools. Public education had been taken over by 

the professional social engineers financed by your tax money, arxl once these 

self-styled directors of social change had grasned power, they would never 

http:ni�htll\3.re
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relinquish it. 

rfuen I wrote Þ book in 1971 I described what had hanpencd in the South 

after the Suoreme Court's forced busing order of October 1969 am how parents 

in communities large and snall, rich am poor had abamoned the " federal" schools 

as they were called and created new imeoement schools controlled by themselves. 

I had gone down South to see these new schools for Þself am'was not only 

illltlressed by what I saw but Rl"eatly encourav,ed by the actions of parents 

reasserting their resnonsib ili ty and authori ty for their children's education. 

Their success in overcominil judicial dictates and state mononoly ed ucation was 

then and is still the best kent secret in America. But it was hard to believe 

then that a similar situation would arise in Boston three years hence. I'Ihen it 

did, I took the earliest onnortunity to inform those narents who would listen 

that there was a nerfectly legal Hay out, but that it would take a great deal of 

work and money and ncrseverance -- or as 1,[inston Churchill had nut it: hlood, 

sweat, and tears. Freedom was not free, as our Fouming Fathers discovered when 

they fought a costly six-year war against the British Crown to win it. 

I was therefore very hanny imeed when fal Lodge called me one day am 

asked if I would soeak to a gathering of parents in Hyde Park who were interested 

in starting their own school. That was in August 1974. The rest is history. 

I had been invited to address the South Carolina Imenement School Association 

in October 1974, and my host, Hillyer Rudisill, headmaster of Sußmerville AcadeÞ, 

told me to bring down from Boston anyone interested in seeing how they in South 

Carolina had built their own schools. Hal am Karen Lodge am Bob and Rosemary 

Clinton went with me. In South Carolina we Yankees were given the waràest and 

friemliest of welcomes. VIe toured schools, He asked many questions, we got 
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many sensible answers. Above all, we found out that it could be done. All 

that was needed was parent oower -- parent Dower in the form of patience, 

persis tence, and Derseverance. 

And what is behind oarent oower? Parent love. \1hat is behind government 

power? The Tactical Police Force. Force a nd  love are at opposite Doles. The 

human being tends to resist force. Governments are in the habit. of forcing men 

to do what they do not want to do. Love, on the other hand, is irresistible. 

None of you narents in this room was forced to start a school. It Might have 

been easier to put your child on a bus and send him or her into a potentially 

dangerous situation. But your consciences did not permit you to do so. Your 

love for your children made you take a much more difficult course, one that 

would tax your resources and labors to the fullest. Perhaps sone of you in 

moments of discouragement and desoair asked for God's helo. And you were 

probably reminded of the saying that God helps those who help themselves. 

It's a very COMmon saying but its meaning is ßuite orofound. vàat it really 

means is that to conform with God's will we must invariably choose t he more 

difficul t COl!l'se of action. For examole, a man is out of work, his wife and 

children are hungry, and he asks God for helD. áat does God tell him? To go 

out and rOb the nearest innocent victim he can find? No. God tells him to t ake 

any menial job, to oerform any honest task, which would permit him to ·earn some 

money to get him through the difficult time. And that is why so few peoole turn 

to God for help. They would rather turn to Uncle Sam and go on welfare. 

The truth is that God and love require the most out of us. It is never easy 

to fulfill what love and G od  ask of us. Yet, neither God not love can force us 

to do anything. But I venture to say that the most valued and difficult 
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accomplishments of men, individually or as a snecies, have been the result of 

love rather than force. 

In the last fifty years oÙ neonle have come to rely more on force than on 

love to solve their nroblems, and the result is that our nroblems are multiplying. 

Through taxes we are forced to su!)Port schools that can't educate and teachers 

who can't teach. And the more force we use the worse it gets. One would think 

that the whole idea of "forced" busing would be renellant to an American judge 

who sunposedly understands the principle of government with the consent of the 

governed. But what is so frightening are the lengths to which a federal judÚe 

will go to enforce the unenforceable. In city after city, the nublic schools are 

being abandoned by the white population so that the schools now are less integrated 

than they were before forced busing. And what do you think is being offered as 

a solution to this nroblem? More force: forced busing across urban and suburban 

district lines. 

So you have abandoned ;ltlblic education none too soon. It is going to get 

much worse than it is now. The spread of the open classroom, another untested 

pedagoÛcal experiment, will accelerate the academic disintegration now taking 

place. Teacher Dower through teacher unions will force our politicians to keep 

the educators living in the style to which they have becore accustomed. The schools 

will become nart of a new nenal system based on comnulsory attendance, with guards, 

weapons checks, security systems more in evidence than ever as t he student inm tes 

perpetrate more acts of violence, extortion, arson, and vandalism, and behavioral 

Dsychologists devise new theories, drup,s, and t echniques to control stu:lent 

behavior. More and more narents will see that they have n o  choice but to remove 

their c hildren from such mentally and physically unhealthy surroundings. And so 
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it is inevitable that the m averrent for educational freedom will grow. 

All of you here, narents and students alike, are in the forefront of that 

movement. You have chosen the way of love over the way of force, and t he price 

you must nay for that choice is high. But Jrany of you know that if t he orice "ere 

higher still you'd be nrepared to nay it. Vie must be grateful that in America I{e 

still have the freedom to ðke that choice. The great Russian writer, Aleksandr 

Solzhenitsyn, has shown us how high that nrice can be when one Jrakes that choice 

in a Communist state. Yet ;Ie know that even under the worst conditions of tyranny, 

neoole make that choice everyday, nrivately, secretly, quietly. 

When I sneak of love I am not talkinñ about the general abstract concent of 

loving your fellow man. I aM talkin.g about snecific narents "loving snecific 

children, deenly concerned with their well-being, making P,reat sacrifices in their 

behalf; snecific children loving snecific mothers and fathers who feed and clothe 

them; soecific husbands loving snecific wives, each endeavoring to give the other 

those moments of orofound haooiness that make life worth all of its agonies. 

I am talking about snecific neonle with snecific names -- whose bi rthdays «e 

celebrate, whose deaths we mourn. I am talking about the real fabric of human 

attachment and loyalty which is waven orimarily around family, friends, and 

community. A nation, if it is to remain free, must recognize and resoect that 

orimary social fabric which is the result of love, not force, of voluntary association, 

not forced cohabitation. He f01:p,ht a bloody ci vil >lar to establish the nrincinle of 

voluntary association for all human beings living in this society. 

Forced busing is a failure because the races cannot be forced to love one 

another. Love nrecludes force. But the social theorists say that if you place 

a black child and a "hi te child in the same classroom they >lill get to know one 
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another, am that famiUarity will foster lave and umerstanding between the races. 

But what is forgotten is that love betHeen the races cannot be achieved in the 

schoolhouse at the expense of everything else. It cannot be achieved at t he 

exoense of academic standards, physical safety, freedom of choice, community 

stability and harmony, fiscal moderation, emotional well-being, parental authority, 

energy conservation, time -- for after busing also takes valuable tirrethat all 

could be used for other things, and last but not least, general neace of mind. 

And what is also forgotten is that each denerrlent Child, no .",.tter how well he or 

she may get along with the other of a different race, is still attached to his 

own narents and that the fabric of human attachnent and loyalty is woven around 

the family, not the classroom. Any system of education that violates or goes 

counter to that basic human reality cannot succeed in a free country. 

It is very i moortant to be a.ēre, especially during our Bicentennial, when 

we celebrate our institutions and traditions, that the independent academy as an 

American institution is older than nu blic education. As a rna tter of fact, the 

academy grew out of the American experience, while the idea of state mononoly 

education was inmorted from Prussia. Contrary to nopular belief, comnulsory 

public edllcation did not come with the Declaratio n of Imependence and the Constitution. 

Our Constitution, in fact, makes no mention of education at all. Excent for the 

tax-sU!'ported schools .. ,hich originated in the Calvinist theocracy of New Englam, 

American education nrior to the American Revolution and for some fifty years after 

it, was a wholly private affair. In fact, in Massachusetts alone, there "ere about 

three hundred indenendent academies in 1835. Am although there was no such thing 

as comoulsory school atte·ndance, literacy was just about universal'. 

To give you an idea of what some A'1€ricans thought about government involvement 

in eduoation in those days, her" are 30me rerrarks ""de in 18L5' by Edward Hitchcock, 
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an educator, at the dedication of a new building at an academy in Easthamnton, 

Massachusetts: 

In this country the government nresumes that every oarent is intelligent 

whether he is 

undertake to 

them, they neglect 

am judicious enough to jooge "hat sort of an education it is best to give 

his children; and, therefore, it leaves the community to establish such 
. 

seminaries as it pleases; exterding to theM only its nrotection am occasional 

pecuniary aid. It never enquires where or how a Man was educated, in order 

to judge whether he is eligible to a post of honor or profit; but only 

educated. The neOPle know this; and, therefore, if the government 

establish and control literary institutions which do not suit 

such seminaries and set up others. Indeed, I know of no case 

in which an institution has been started and controlled by the government of 

a state, or of the United states, that has had any thing !'lore than an ephemeral 

success. It may be liberally eluowed, and supplied with able instructors, 

and a profusion of libraries and apparatus. But a free and intelliEent people 

prefer to have the control of so important a business themselves; and it has 

come to be pretty well understood, that if we wish to have an institution fail, 

let the government start it and attemnt to support it. 

The wisdom of those words spoken in M"ssachusetts 131 years ago is all too 

evident today. American public education is ,.,robably the most colossal governmental 

failure in our two-hundred year history. But there is little likelihood that it 

will put itself out of b usiness. The only way that will come about is if more 

and more parents exercise narental power and remove their children from the ruins 

of an ill-conceived exneriment. And there is every reason to believe that as 
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South Boston, and "est Roxbury had to make, they too will choose the oath of 

educational freedom. 

Hyde Park Äcarlemy, along with the hundreds of other academies created by 

families am communities across the c ountry, reoresent the Most eloquent exnression 

of furrl?mental American freedom in this o ur Bicentennial year. Iour academy 

oroves that Americans are still basically a free Deonle. But it also proves that 

freedom must be exercised if it is to be nreserved. 

In closing, let IT" say this to the gradt:a tes: be grateful to your parents 

f.or having lived un to their <i'esoonsibili ties, for having assumed such difficult 

additional burdens, for acting like free Americans so that you and your children 

nay enj oy the benefits am joys of freedom in the years ahead. Love your narents, 

respect them, honor them: for they are nassing on to you a heritage of freedom 

which others would deny you, a heritage that took untold hunan suffering am 

sacrifice to achieve. The future will soon be in your hands, and if you will 

follow the examole of your narents, that heritage of love, of reason, of fairness 

will not be lost to those millions yet to be born. 


