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The purpose of this newsletter is o provide knowledge for parents and educators who want to save the children of America

from the destructive forces that endanger them. Our children in the public schools are at grave risk in 4 ways: academically,
spiritually, morally, and physically — and only a well-informed public will be able to reduce these risks,
“Without vision, the people perish.”
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Further Investigation Into School-Induced Dyslexia Provides
Irrefutable Proof of Dumbing Down

In March 1992 we reported on Edward
Miller’s theory on the artificial inducement
of dyslexia. ‘Miller discovered that when
preschoolers memorize as sight words the
entire texts of such popular books as Dr.
Seuss’s The Cat in the Hat and Green Eggs and
Ham, they develop a block against seeing the
words phonetically and thus become “dys-
lexic.” They become sight readers with a
holistic reflex rather than phonetic readers
with a phonetic reflex.

A sight reader looks at words holisti-
cally as ideographs and tries to recall whata
word means on the basis of its total shape or
its place in context. Thus, sight readers are
greatly handicapped when confronting
unknown multisyllabic words which must
be sounded out in order to be decocled cor-
rectly. Miller explained that when a sight
reader develops a reading speed of 30 or
more words per minute, a holistic reflex is
acquired which then overrides anyfragmen-
tary phonetic knowledge the reader may
acquire later on. Thus, while many sight
readers have a good deal of phonetic knowl-
edgestored in their brains, thatknowledgeis
not automatically available. Itis only avail-

able when consciously brought forward.

Miller, himself a dyslexic, started on his
interestingtrail of investigationin 1987 when
he read what I had written about the Pavlov-
Luria experiments in the Soviet Union on the
artificial induction of behavioral disorgani-
zation. I had speculated that the same prin-
ciples were at work in the creation of dys-
lexiaamong perfectly normal children inour
schools. The basic principle is that you can
artificially create cognitive disorganization
by subjecting the student to two conflicting
stimuli at the same time.

And that’s what was being done in our
schoolsby imposing anideographicor holis-
tic teaching technique on a phonetic-alpha-
betic writing system. The letters in our writ-
ten words represent units of sound which,
whenblended, produce the spoken word the
printed or written word represents. But
when you teach children to look at these
words holistically as units of meaning like
Chinese ideographs, you create symbolic
confusion, cognitive conflict, frustration,and
alearning breakdown commonlyreferred to
as dyslexia, reading disability or learning
disability. Also, I strongly suspect that at-
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tention deficit disorder, otherwise known as
ADD, is a form of behavioral disorganiza-
tion created by these holistic teaching meth-
ods which create symbolic confusion, cogni-
tive conflict, learning blockages and great
frustration.

The Miller Test

~ Miller was able to verify this artificial
cause of dyslexia by way of a simple word
identification test which dramatically shows
how the student learned to look at words
and how this first-learned system determines
the student’s reading performance.

The test is composed of two sets of
words: the first set consists of 260 sight words
drawn from Dr. Seuss’s two books, The Cat in
the Hat and Green Eggs and Ham, and the
second set consists of 260 equally simple
words drawn from Rudolf Flesch’s word
listsin Why Johnny Can’t Read. The words are
arranged in alphabetical order across the
page. They include such multisyllabic sight
words as about, another, mother, playthings,
something, yellow, while the words from Dr.
Flesch’sbookareallatfirst-gradelevel, single
syllable and phonetically regular.

In other words, for a child who is al-
ready a phonetic reader, neither set of words
would pose a problem. This word identifica-
tion assessment permits the tester to meas-
ure the speed at which the child reads both
sets of words and observe the number of
reading errors made in each section. By
contrasting the speed and number of errors
made in each section of the test, one can
determine quite easily whether the student
is a sight reader or a phonetic reader. For
example,asightreadermight breezethrough
the sight words at high speed with no errors,
but then slow down considerably and make
many errors in the phonetic section even
though the words may be easier than many
of the sight words.
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Dr. Seuss’s Sight Words

That the words in Dr. Seuss’s two books
were to be read and learned as sight words
was confirmed by Dr. Seuss himself in an
interview he gave Arizona magazine pub-
lished in June 1981. Hetold the interviewer:

They think I did it in twenty minutes. That
damned Cat in the Hat took nine months until I was
satisfied. I did it for a textbook house and they sent
me a word list. That was due to the Dewey revolt in
the Twenties in which they threw out phonicreading
and went to word recognition, as if you're reading
Chinese pictographs instead of blending sounds of
differentletters. I thinkkilling phonics wasone of the
greatest causes of illiteracy in the country. Anyway,
they had it all worked out that a healthy child at the
age of four can learn so many words in a week and
that’s all. So there were two hundred and twenty-
three words to use in this book. I read the list three
times and I almost went out of my head. I said, Ill
read it once more and if I can find two words that
rhyme that'l1 be the title of my book. (That’s genius at
work.) I found “cat” and “hat” and I said, “The title
will be The Cat in the Hat.”

Thus, even Dr. Seuss knew that “killing
phonics” was a cause of illiteracy in Amer-
ica. The textbook publisher had wanted the
preschoolers to learn a sight vocabulary so
that by the time the children were ready to
enter school they would be able to read the
sight wordsin theirlook-say preprimersand
primers and thus impress their parents with
how well they were learning to read in their
kindergartens and first grades.

All of which strongly suggests that
parents should teach their preschoolers to
read phonetically before giving them the Dr.
Seuss books to read. Otherwise, by memo-
rizing a sight vocabulary, their children will
be well on their way to developing a holistic
reflex, which will cause dyslexia.

InJanuary 1990 Miller obtained permis-
sion to administer his test to 68 students at
the Ronda-Clingman Elementary School, a
rural public school with an enrollment of
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about 600in Wilkes County, North Carolina.
Of the 68 students, 26 were second-graders,
25werefourth-graders,and 23 students were
from differentgradesin a Title One compen-
satory program. (Of the latter, 6 were from
grades two and four and are counted among
those tested in their respective classes.)

The results were shocking. Of the 26
second-graders, only 4 could be considered
good phonetic readers. They read the 520
words at an average of more than 70 words
per minute, with 99% accuracy. Twelve
were automatic holistic (sight) readers and
therefore already educationally dyslexic, and
10 were in a state of reading limbo, that is,
they hadn’t yet developed automaticity in
either word-identification mode (indicated
by a reading speed of 30 or more words per
minute) and could either become fluent
phoneticreaders or handicapped sight read-
ers, depending on how they were taught to
read in the next few months.

Educational Dyslexia

Miller’s definition of educational dys-
lexia is quite specific: an inability to correctly
identify 99 percent of the 520 words on the
Miller test at a minimum speed of 30 words
per minute. Obviously, as in any handicap-
ping condition, educational dyslexia can
range from mild to severe.

Why so technical a definition? Because
that is what the scientific community de-
mands. In fact, Miller, for the first time,
provides a definition of educational dyslexia
which satisfies the need to measure dyslexia
in quantitative terms that can by duplicated
anywhere by any researcher using the same
testing instrument in the manner Miller
prescribes.

Of the 25 fourth-graders, only 7 were
phonetic readers and 18 were holistic, thatis,
educationally dyslexic. None of thestudents
were in an indeterminate or limbo state. In
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other words, they had all developed the
degree of automaticity in their word-view-
ing mode to establish a conditioned reflex.
Of the 18 holistic readers, only 3 made less
than 10 errors in the phonetic part of the test,
while 15 made from 10 to 74 errors, confirm-
ingthateducational dyslexia canrange from
mild to severe.

72 Percent At Risk

If this fourth-grade class was typical of
fourth-grade classes throughoutNorth Caro-
lina, thismeant that72% of all students in the
public schools of that state would emerge at
the end of their school careers mildly to
severely educationally dyslexic, a condition
that would seriously hamper them through-
out life.

Of the23 students in Title One, 4 were---
to Miller’s great surprise—good phonetic
readers, 12 were holistic,and 7 wereinlimbo.
Of the latter, 4 were in first grade, indicating
that their reading instruction was leading
them into educational dyslexia. The 4 first-
graders were given the short form of the test,
and 5 of the second graders were also given
the short form because of very poor reading
ability.

To sum up the results, of the 68 children
tested 53 were already educationally dys-
lexic or in a state of reading limbo. This
meant that 53 out of 68 students were at risk.
What about the 15 phonetic readers, 4 of
whom were in Title One? How had they
learned to read phonetically despite the fact
that the school’s instruction was holistic?
Perhaps they had learned to read phoneti-
cally athomebefore going to school, or could
figure out the phonetic system by them-
selves, or were actually taught enough phon-
icsin the school by aknowledgeableteacher.
Obviously, more research was necessary to
test out these hypotheses.

In any case, they had learned to look at
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words phonetically, and that saved them
from becoming dyslexic. Another interest-
ing question: what were 4 good phonetic
readers doing in Title One? We have yet to
know the answer.

Comparing Schools

In January 1991, Miller gained permis-
sion to test 62 students at Dade Christian, a
private schoolin Miami, Florida. Theschool,
with an enrollment of about 1,000, is racially
mixed, with many children from Spanish-
speaking families.

Of the 62 students tested, 19 were sec-
ond-graders,26fourth-graders,and 17 placed
for testing in a special group from second
and third grades because of unexplained
reading difficulties. It was not known at the
time of the testing how these children had
acquired their reading problems. They may
have been transfers from the public schools.

Of the 19 second-graders, 9 were excel-
lent phonetic readers, 8 were mildly holistic,
and 2 wereinlimbo. Of the 17 childrenin the
special group, 16 were educationally dys-
lexic and 1 was in limbo. The 16 read the
phonetic half of the test at an average rate of
21 words per minute, with 74% accuracy.
But they read the holistic half at 50 words per
minute, with 93% accuracy. Of the 26 fourth-
graders, 22 were phonetic readers, and only
4 were educationally dyslexic. The phonetic
readers read the 520 words at an average
speed of 75 words per minute, with 99.5%
accuracy.

In other words, while 72% of the stu-
dentsin the publicschools of North Carolina
were becoming educationally dyslexic, only
16% in the private school in Florida were
becoming educationally dyslexic. The pub-
lic schools in North Carolina were using a
holistic reading instruction program, while
the private school in Florida was using an
alphabetic-phonics program.
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Miller’s tests prove beyond a doubt that
the kind of dyslexia that afflicts millions of
children in American public schools is the
direct result of the teaching methods being
used, and that the only way to prevent edu-
cational dyslexia is to teach children to read
by intensive, systematic phonics so that they
develop the necessary phonetic reflex.

The Follow Up

But the mostsignificant and sensational
data was to come two years later. In April
1992, Miller obtained permission to retest
the same students at Ronda-Clingman he
had tested in 1990 using the same first-grade
test. Fifty-one of the original 68 students
were available for retesting.

The results showed that none of the
students who were holistic readers in 1990
had become phonetic readers in the interim.
Most of them were able to read these first-
grade words faster, and their accuracy had
increased in the phonetic part of the test. But
more than half of the dyslexic students mis-
called some of the very same sight words
they had read correctly in 1990. One student
who, as a fourth-grader, had made a total of
12 errors in 1990 made 29 errors in 1992 as a
sixth-grader on the identical test. In other
words, this student read better in the 4th
grade than in the 6th grade! In fact, 17 out of
the 27 sixth graders did better in 1990 as
fourth graders than they did two years later
on the same first-grade test!

Proof of Dumbing Down

And nowhere was the dumbing down
process more obvious than among the good
phonetic readers of the second and third
grades of 1990 who were now in the fourth
and sixth grades. Ofthe 13 studentswhohad
achieved the best scores in 1990, nine made
more errors on the very same test in 1992.

The Blumenfeld Education Letter - Post Office Box 45161- Boise, Idaho 83711




One student who had made only 2 errors as
a fourth grader in 1990 made 18 two years
later as a sixth grader. Whereas he had
missed nosight wordsin 1990, hemissed 8in
1992. And whereas hehad missed only 2 of
the phonetic words in 1990, he missed 10 in
1992. Obviously, whatever was being taught
at Ronda-Clingman was not advancing the
academic skills of the students. On the con-
trary, many of the students had regressed.

The data also showed that 28 of the 51
students tested missed more of the sight
words in 1992 than in 1990, indicating that
there was a limit on how many sight words
an individual could retain in memory.
Apparently, the dyslexic will retain only
those sight words that are frequently seen.
In other words, low frequency wordslearned
by sight are often forgotten.

At Dade Christian, Miller retested only
the 24 students who did not do well in 1991.
The results showed that these students
learned to read faster and more accurately
but were unable to completely overcome
their reading handicap. They had not made
the cognitive switch needed to become pho-
netic readers.

Spelling Helps Reading

Anotherimportant phenomenonMiller
observed through his testing is that even the
worst of the educationally dyslexic readers
hasagood deal of phoneticknowledge which
he or she can only tap through conscious
effort.

Miller obtained this data by having the
children go back and spell the words they
missed. Almost always they were able to
reread the words correctly after spelling
them. Obviously, there was enough pho-
netic information in the spelling alone that
enabled the student to experience the word
as a phonetic entity. The problem for the
sight reader was that the holistic reflex over-
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rode and thereby suppressed whatever
phonetic knowledge the reader may have
had. In fact, it was the holistic reflex which
was causing the block against the phonetic
experience. Miller concluded that the only
way to remove the block was to substitute
the holistic reflex with a phoneticreflex. He
calls this process making a “cognitive
switch.”

Intrying to find a way to help dyslexics
make the cognitive switch, Miller came up
with an ingenious but very simple idea. He
thought, why not take a text, block out all of
the high-frequency sight words, and leave
only those words whichrequired a conscious
use of phonetic knowledge much of which
the reader already had. By exercising that
phonetic ability until it became automatic,
the sight reader could make the cognitive
switch, that is, erase the holistic reflex and
replace it with a phonetic reflex.

The Sight Word Eliminator

The result of this idea is the Miller Sight
Word Eliminator, an invention that can help
turn a dyslexic sight reader into a proficient
phonetic reader in a matter of weeks or
months depending on the frequency and
intensity of the retraining. Presently, Miller
is working on a remediation system which
includes a phonetic teaching component
(Alpha-Phonics) to help the student develop
the needed phonetic reflex.

Through his tests Miller has also devel-
oped a means of measuring an individual’s
phonetic knowledge and a scale that meas-
ures the severity of the dyslexic’s handicap.
Just as a physician can measure a fever with
a thermometer onascale of 98.7 to 108, Miller
has devised a way of measuring the severity
of thedyslexic condition on ascaleof 1to 100,
based on the number of words miscalled on
the phonetic portion of the word identifica-
tion assessment.
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The scale is applied only to students
who have developed a holistic reflex. A
scoreof 1wouldindicatea verymild reading
handicap whilea score of 100 would indicate
an extremely severe case of educational
dyslexia. A score of 8 or 10 may indicate a
slight reading problem for a second grader,
but for a sixth grader it would represent a
more serious handicap since the measuring
instrument is a first-grade test. Of the 51
students tested at Ronda-Clingman in 1992,
13 had no handicap, 17 showed handicaps
from 8 to 13, and 20 students had handicaps
from 21 to 100.

Edward Millerhasgoneto greatlengths
to bring his findings to the attention of the
government education and research depart-
ments. Thus far, hisletters and phone calls to
top officials have been to no avail. However,
he intends to continue his research and the
development of his wholly original reme-
diation system which promises to provide
dyslexics and functional illiterates with a
fast, efficient way to cure their disability.
There can be no doubt that Miller’s more
recent findings not only confirm the validity
of his reading assessment methods, but are
providing irrefutable evidence that theread-
ing instruction methods being used in the
public schools are causing far greater aca-
demic damage among even the brightest
students than any of us could have imag-
ined.

Vickie’s Story

Perhaps the best way to end this report
is to tell the story of Vickie Reid and her
third-grade son, Travis, who had been at-
tending Ronda-Clingman where Vickie had
been a substitute teacher. Vickie had be-

come concerned with her son’s reading .

problem whenhebegan coming homecrying
because he had to read. She says:
“This went on for several weeks. Fi-
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nally it stopped and I thought things were
okay. Later in the year he began going to his
room and crying for no reason. When I
asked what was wrong he did not know.
This happened usually ona weekly basis. As
a parent I was distraught. I prayed for
understanding.”

And Vickie got it when she was asked to
help Miller in his testing at Ronda-Cling-
man. After three days of testing the students
and marking the papers, Vickie began to
realize that there was a severe reading prob-
lem at Ronda-Clingman. She took a copy of
the test home and tested her son, a second-
grader. It was obvious that he had areading
problem. Hewasasightreader and whenhe
came to a word he had not memorized, he
simply called it anything.

She wondered how he had gotten that
way. Her older son had learned toread very
well at Ronda-Clingman, and Travis had
learned phonics in kindergarten as a four-
year-old. But apparently his phonetic skill
had not reached automatic speed and was
being replaced by a holistic view of words.

“My son,” she relates, “had started out
on the right track with intensive phonics, but
afew milesdowntheroad had beenswitched
to holistic sight reading or a mixture of both
and after three years was totally confused
and hated school or anything that had todo
with reading.”

Vickie immediately removed her son
from Ronda-Clingman and put him in a
Christian school in Statesville where they
teach intensive phonics. She says:

“Hehas made greatimprovement, loves
school, and hasn’t cried once because he had
a reading assignment. At the present time,
my children are not being affected by these
holistic programs. However, I have come to
know and love lots of children at Ronda-
Clingman who are truly, in my opinion,
being ruined, because their parents are not
as fortunate as I in finding out there was a
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problem and then working on the cure.”

Vickie’s story sums up why Ed Miller’s
work is so important. He is the only re-
searcher in America who, without the help
of any government agency or private grant,
has proven that dyslexia is being artificially
created inour public schools to the great det-
riment of American children. The question
is: why are those in positions of responsibil-
ity so reluctant to even consider, let alone
investigate, the possibility that itis the teach-
ing methods that are causing such wide-
spread dyslexia and not something intrinsi-
cally wrong with the children. If there is
something wrong with the children, then
why are there so many more defective chil-
dren in the public schools than in the private
ones? The honesty and integrity of our
educators and federally funded researchers
will be sorely tested in the years ahead as
they seriously consider Miller’s findingsand
react to them.

Scientists Believe Dyslexia
May Be Genetically Inherited

According toscientificresearchers, more
evidence has been found suggesting that
dyslexiamay beinherited. Researchers have
long been investigating a genetic link to the
learning disability, experienced by 3% to
15% of the population. Itsbest-known char-
acteristic, itis said, is the reversing of letters.

Two studies out Saturday in The Lancet
medical journal report on several families
with dyslexia. In analyzing the families’
DNA, researchers working separately in
Miami and Germany found that the families
pass on a common area on chromosome 1
that may hold a dyslexia-linked gene.

“They’re good preliminary data to initi-
ate further studies,” says geneticist Mark
Rabin, University of Miami School of Medi-
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cine. “It's at least something to go on, to
point us in the right direction.”

Previous research linked dyslexia to
chromosome 15. TheMiamiresearchers tried
confirming that, but their evidence pointed
elsewhere. They continue trying to narrow
the search for the gene, in hopes that the link
becomes more statistically significant.
They’re seeking more dyslexic families, too.

Should a certain gene, or genes, for
dyslexiabe found, people with the disability
could beidentified early. Oncedyslexics are
diagnosed and get help, “they do incredibly
well,” Rabin says. “The problem is they
don’t get into the programs soon
enough.”(USA Today, 7/16/93)

Comment:

The federal government has spent, and
continues to spend, millions of dollars to
find the genetic causes of dyslexia. Natu-
rally, many of the researchers working on
these lucrative projects will find their liveli-
hoods threatened by Ed Miller’s research. It
is interesting to note than not a dime has
been spent by the government to investigate
the possibility that dyslexia is caused by the
teaching methods used in the schools, even
though there is more than enough evidence
to support that possibility.

The intellectual and moral corruption
that is now so widespread throughout the
scientificresearch establishment is theresult
of the federalmillions that now finance most
of it. It poses a very serious problem for
those whose sole interest is finding the truth.
Before the government got involved in sci-
entific research, discoveries were made by
individualscientistswho sacrificed theirown
resources to be able to pursue their studies.
Today, billions are spent by the government
to find cures for cancer, AIDS, heart disease,
etc. But no cures are being found. Why?
Because a cure means the end of government
funding.

Intheold days, scientists worked to find
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a cure so that they could not only help
humanity butalsoreap the financial rewards
of theirwork. Today, thegovernmentmoney
is the reward for most researchers, and find-
ing a cure will only end the reward sinceany
cure found by government research falls
intothe publicdomain. Thatis why pharma-
ceutical companies fund their own research,
so that they can reap the rewards that come
with their discoveries.

Ed Miller has financed his ownresearch
withhis own retirement money. And he has
been able to do more with his very limited
resources to find the cause and cure of dys-
lexia than the entire government research
establishment with its millions of dollars
and hundreds of researchers. That is why
the federal budget is what it is today: an
endless political spending spree driven by
greed, arrogance, and outright fraud.

Reading Scores in N.Y. Schools
Lag Behind 1991

AlthoughNew York City’s publicschool
students showed a modest improvement in
1993 on the annual reading test, they still
lagged below the reading levels record of
1991, both for the city as a whole, and in
every individual community school district.
Some of the poorest and lowest performing
districts in the Bronx and Brooklyn suffered
considerable declines, the Chancellor’s of-
fice reported yesterday (6/17/93).

The new figures present an ambiguous
picture of achievement in the school system
as the Chancellor, Joseph A. Fernandez,
prepares to leave office. Since his arrival in
1990, Mr. Fernandez has used test scores and
dropout statisticsin an effortto show that his
policies wereworking. In the lasttwoweeks,
though, resultson anew math test suggested
that city students were not outscoring much
of the country, as scores on the old test had
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indicated. And a report on the dropout rate
showed no increase in the percentage of
students graduating high school in four years.

On the latest test, administered in May,
48.6 percentof studentsin the second through
10th grades scored at or above the typical
score for their grade. This represents an
increase of 1.4 percentage points above the
47.2 percent of students scoring at grade
level in 1992. But it lags behind the 50.4
percent reported at grade level in 1991, the
highest score in recent years.

In fact, since the reading test, the De-
greesof ReadingPower, waslastrecalibrated
against a national sample of students in the
late 1980’s, performance on the test has
moved within a narrow range, just at or
below, the national average. (N.Y. Times, 6/
18/93)

Comment:

Since we are not familiar with the De-
grees of Reading Power test, wehavenoidea
what the “average” score means other than
that50% scored higher and 50% scored lower
than the mean score. Since this is a silent
reading test it does not tell us how well the
student actually reads. It is basically a
comprehension test. Be that as it may, the
scores cannot hide the declining reading
performance of poor children in the city’s
public schools. For example, children in the
South Bronx scored 34.6 in 1991 and 27.2 in
1993, a decline of 7.4 points! In Bedford-
Stuyvesant the score dropped from 45.8 in
1991 to 36.2 in 1993, a decline of 9.6 points!
Even the best school district in the city,
Douglaston, Little Neck, went from 81.6 in
1991 to 80.5 in 1993, showing that even the
smartest are being dumbed down. Harlem,
with the lowest scorein the city, 31.6 in 1991,
declined to 30.6 in 1993. Apparently, the
education system is not doing anything to
raise the poor out of the misery they seem to
be permanently mired in— except to offer
them condoms.




